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Recognizing Child Development the 
Reading Program 


CoNSTANCE 


Educators and publishers all over the country are being 
urged return emphases the past, past that rosier 
for the fact that longer with observed closely 
miserable detail. Public interest might taken oppor- 
tunity for real parent education the subject present day 
schools. But, the contrary, for one reason another, many 
individuals and institutions are yielding the pressure the 
uninformed. 


this return the the skills and drills; 
away with the the values want most 
all for children are being tossed aside and crowded out. 
should common knowledge that possible for children 
get high scores reading tests the usual sort, without 
being the kind readers America needs thoughtful citi- 
zenry. The ability peel words off page print developed 

totalitarian countries ours. Word recognition and fact 
reading, however, are not the ultimate test the values 
need. 


What are these values? They are the qualities and habits 
mind that develop gradually children every teacher 
along the way works for their achievement. They wither and 


paper was read the San Francisco meeting the National Council Teachers 
ice English, November 29, 1947. Dr. McCullough the faculty San Francisco State 
College. 
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fade the classroom the teacher who sits nights making 
flash cards and spends her days listening oral-reading-around- 
the-room. Here are some them: the ability get along 
with others, the ability read fluently and efficiently, the 
ability think and feel reader, the ability solve problems 
alone, the ability express oneself. 


These are objectives commonly listed courses study 
but commonly cheated the practical situation; listed 
courses because each one them important the perpetu- 
ation democracy, cheated practice because are more 
interested results than our manner obtaining them. 
forget that democracy process, not product, and 
that education for must have regard for modes conduct 
and modes thinking well good results. 


Notice that each these objectives requires certain 
amount freedom, child-determined conduct, order 
practiced perfected. One cannot learn get along with 
others spends most his day raising his hand for single 
answers working his desk alone. One cannot learn 
read fluently and efficiently his reading experience confined 
plodding up-hill through hard material the teacher’s com- 
mand. One cannot learn think and feel reader book 
discussion matter parroted answers. One cannot learn 
solve problems for himself the teacher always there 
with the pattern and the directions ahead time. And one 
cannot learn have confidence his own expression 
never permitted exercise it. 


Granted that the school situation requires certain amount 
regimentation, certain amount conformity, certain 
amount guidance; overdose these will produce surface 
results skill the expense more important learnings. 
can achieve good results skill and these values well, 
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will only practice little temperance. The question is: 
how much freedom can give safely? Let try define 
the amount. 


The Ability Get Along with Others 

Seatwork exercises and silent reading are recognized nec- 
essary components modern reading program, but the read- 
ing diet need not limited these. There are many oppor- 
tunities for reading growth which offer themselves group 
experiences. large classes where the teachers, regardless 
girth, find themselves unable “get around everybody,” 
mutual help children working identical jobs, the tutor- 
ing one child who needs help another who knows, 
rewarding practice. Group discussions about the materials read 
—expression opinion about the characters, cause and effect, 
comparisons with the children’s own living—can teach chil- 
dren listen order evaluate and add another’s contri- 
bution; agree and corroborate disagree inoffensively; 
produce the facts from the book, from reference book, 
from dictionary without resorting personal remarks 
win point; take turns without monopolizing, and feel 
responsibility for contributing the group thinking. 


Dramatization molds feeling oneness with the group, 
while reveals more clearly the meanings the story. Sug- 
gestions from members the group for improvement the 
performance offer children the opportunity learn take 
constructive criticism and act upon the interests 
something bigger than self. The library club, child-planned 
and child-conducted discussion books enjoyed individuals 
their free reading time, exercise conducting and 
participating meeting and chance learn respect the 
choices and opinions others. 


All these group experiences can help children learn 
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get along with others the teacher encourages mutual respect 
among the children and sees that everyone has the satisfaction 
making contribution and having attentive audience. 
Obviously, the children must reading materials suitable 
them individually difficulty and appeal they are con- 
tribute successfully; and, clearly, the audience must have 
real reason for listening aside from the desire considered 
polite. Evaluation the group the way has performed, 
favorable comments and suggestions for improvement both 
audience and performers, important the value the 
group experience. essential the improvement conduct 
conscious effort. Furthermore, fosters appreciation 
for the breadth understanding that can come most richly 
through sharing. 


One remark heard too often this: yes, have 
library club. better readers can get book read when 
they finish their assignments early.”” Who are two-thirds 
the children American classrooms that they should denied 
the privileges the readers? Should less con- 
cerned about their reading skill, less concerned about their 
ability work together, than are about the skills the 
“better” readers? One wonders what wrong with the assign- 
ments the better readers that they should always finish early, 
what wrong with the assignments the poorer readers that 
they should never finish early, what wrong with our attitude 
toward individualized reading that should occur only when 


the sulphur and molasses the educational program have been 
duly swallowed. 


The Ability Read Fluently and Efficiently 

Reading growth obtained through two kinds material: 
that which presents some surmountable difficulty and that 
which easy enough and interesting enough replace initial 
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mastery with ease and power. Material that bulges with 
unfamiliar vocabulary makes for labored reading. Extreme 
emphasis upon word analysis —something which often accom- 
panies such material—usually results uncomprehending read- 
ing. And the punitive practice having child read hard 
material aloud because does not understand it, delays clarifi- 
cation the material both for the child and for his audience. 
child needs some hard material, some word analysis, some oral 
reading material has read silently and understands; but 
these experiences alone will not make him fluent efficient. 
needs read silently much material that enjoys both 
for its simplicity and for its subject matter. needs set 
purposes for his reading and read with those purposes mind. 
some cases the purposes will predetermined group 
decisions what the story title picture suggests good 
purposes for reading, they will governed group need 
certain information. But times will his own gov- 
ernor and will have set his own purpose, deciding how fast 
should read, what should read, and what should look 


for order achieve his purpose. 


Fluent oral reading, contrary popular opinion, not 
gained great deal sight reading great deal 
oral-reading-around-the-room while everybody looks the 
same page. sight reading the performance bound 
inferior quality because not prepared. oral-reading- 
around-the-room the standard apt low because the 
reader has reason for making himself clear interesting 
his audience. Fluent oral reading can come through the 
reading easy material that has been read carefully silently 
advance. motivated situations which the reader 
wants his audience know how the character felt, how the 
place looked, how something was said, how his opinion 
character justified the words the book. 
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The Ability Think and Feel Reader 

There are classrooms which children are told turn 
page soandso, read the title, read the first paragraph, read 
the second, and the end the story and the ringing 
the bell. There are motivations, building back- 
grounds, setting purposes for reading, acquaintance 
with the vocabulary, follow-up discussion the meanings 
the contents. The teachers are anxious cover the 
material, move the next book, thrill the principal 
with the record goals achieved, that they lose the whole 
point the reading program. the development thought- 
ful and sensitive reading, the child does not race through pages 
print; thinks and feels; sees relationships, generalizes, 
imagines himself character’s shoes and feels the pinch 
sympathetically, senses the author’s attitude and feeling for 
his subject, measures the situations and characters the 
book against his own living experience. 


Thoughtful and sensitive reading not, then, result from 
rat race; they are not encouraged utter confinement 
the printed page. Children have have time think about 
what they have read, sense how the story has made them 
feel, and discuss these thoughts and feelings with others. 
Again, group exchange ideas provides greater breadth 
imaginative exploration and greater possibility for growth than 
one child could ordinarily have himself. Again, the 
encouragement the teacher constructive social attitudes 
that makes the difference between book experience that 
builds human understanding and book experience that helps 
the child build wall between himself and other people. 


trying develop the child the ability think and 
feel reader, the teacher making bargain between content 
and method. She not eager cover the ground that she 
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uses method unproductive thoughtful and sensitive reading. 
Neither does she have the class discuss all day the exclusion 
reading experience. 

The Ability Solve Problems Alone 

Basal readers provide easy gradation reading difficulty 
that the painful process learning read made more 
pleasant and possible. Teachers help children with the new 
words. But program confined helpful teacher and 
basal reader does not prepare for the time when his 
information can longer found basal reader. Grad- 
ually independence the solution reading problems must 
become part the child’s equipment. This independence 
achieved partly through the teaching different types 
word analysis. can furthered the children are given 
responsibility for solving the forms words which they have 
the tools analyze successfully for themselves. They should 
learn use their word analysis skills and check the correct- 
ness their solution seeing whether fits into the context 
which appeared. Wide, independent reading books 
other than the basal series gives the children the task meet- 
ing new meanings and new forms and sensing the moods, 
points view, organization, and style different authors. 
The use reference materials, the selection parts which 
give answers the questions the children have mind, the 
organization notes, are all part the development inde- 
pendence the solution reading problems. 

The classroom and the school Jibrary must become places 
which there are books answering the children’s questions, 
written level and manner understandable children. 
These books must used the children they learn select 
and find for themselves. While there are still too few books 
easy enough for many our readers, most schools seem 
under-supplied with the books that can purchased. 
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developing the children’s ability solve problems alone, 
the teacher steering middle course between too great inde- 
pendence and limiting type guidance. 


The Ability Express Oneself 

Classrooms which the children are confined one-word 
answers, repetition the words the books, filling 
blanks and coloring-in the yellow ducks the workbook, 
circling and “no” with gay and thoughtless abandon, 
shouting out the words the flashcards, are scarcely con- 
tributing the children’s ability express themselves. Here 
must define the difference between necessary conformity 
and desired creativity. Must the child color-in the yellow ducks 
order for know that recognizes the word “yellow”? 
Must the teacher most the thinking and most the 
talking order for the class proceed toward desired ends? 
Perhaps the best question for the teacher ask herself this: 
how can provide for the child’s need for creative outlet and 
still teach and test the necessary learnings? 


Here should pointed out that not pure altruism 
give the child creative outlet. There more revealing 
test child’s understanding, more effective way 
impressing idea upon him, than give him the opportunity 
put into his own words, his own movements, his own 
brush strokes, his own facial expressions, his own song. The 
modes expression cannot underestimated means con- 
veying, perpetuating, and heightening thoughts and feelings. 
The stupidity and actual damage the coloring-in and copy- 
ing exercises reading workbooks cannot overestimated. 
They break the child’s confidence his own creations and take 
precious time from more meaningful exercises. 


Creative expression intensive reliving and elaboration 
the material. The child can speak write about his opinions 
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the material, generalizations has drawn from it, the 
author’s point view, vivid descriptive passages that have 
stayed with him, summary the events sequence, and 
the relationships sees between this material and other mate- 
rial life knows it. After reading factual material about 
certain country, can write speak his life would 
that country. story which suggests dancing music 


mysterious secret code, can invent dance song 
code fit. 


dramatics can with the aid thin white sheet and 
strong light—in addition whatever wearing the 
time—cast human shadows tell the story. can select 
important parts the story for puppet show and invent 
his own conversation reveal the characters. The moment 
memorization sets and improvisation ends, language growth 
longer served. Descriptive passages may the basis for 
mural all the children, depicting the setting the story. 
Individual children may draw picture that “tells the story 
best,” set pictures successive events, picture that sug- 
gests outcome the feeling one character for another. 


aid developing sight vocabulary the practice 
having the child make his own vocabulary cards with the new 
word one side and his own picture illustrate the word 
the other. 


The teacher does not set pattern for this creative work 
give the children commercial pictures copy, for these 
serve neither art nor reading. She does not interfere with the 
image which the reading has placed the child’s mind, she 
wishes either true expression his thought and feeling 
experience which will add the child’s satisfaction and 
growth his own power. She limits him only the require- 
ment that the picture relate the story and perhaps that 
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represent certain type thinking about the story. The things 
puts into his picture and the way draws them are his 
own business. 


all this creative expression there must evaluation— 
evaluation which recognizes that indifferent children are dif- 
ferent stages development and cannot expected 
equally well. there not, the children not improve 
readily expression and they lose some the incentive 
well. teacher has been known pass the wastebasket 
soon pictures have been drawn. The drawings have become 
meaningless trash the children through the contagion the 
teacher’s attitude 


The children’s explanation their own pictures and the 
suggestions and encouragement other children are processes 
which artistic expression improved. The frequent display 
work the children and performance for other classes 
for visitors are added incentives which every child, regardless 
ability, should enjoy. 


These, then, are some the ways which child’s need 
for freedom, independence, and responsibility can recog- 
nized the reading program. should noted that many 
school programs the skill subjects are taught method con- 
tradictory our philosophy teaching the social studies. 
try live democratically the social studies, making many 
opportunities for individual initiative and group activity. But 
often reverse ourselves the skills, giving children taste 
totalitarian methods teacher-dominated situation. 


are prepare children for democratic living, for inde- 
pendent, cooperative, responsible citizenship, for satisfying 
personal life, are more justified good-stepping them 
through the skills program than are teaching social studies 
rows hands folded and eyes straight ahead. must 
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remember that are not trying produce readers who will 
happen well-adjusted people, but well-adjusted people 
who will able read part that good adjustment. 
are building persons, primarily, and this task the method 
least important the content. Modern political dicta- 
tors are not illiterate. Their unfitnests for good world lies 
their social attitudes. The error their people lies 
studied, habitual docility. 


The teacher, then, must find her way between the tempta- 
tion require all individual work and the need the child 
for group work, the temptation present all hard tasks and 
the need the child for some easy tasks, the temptation 
confine the child the mechanics reading and the need 
the child realize the great human purposes for reading, the 
temptation giving too much guidance and the need the 
child for growing independence, the temptation prescribe 
and the need the child for free expression. she would 
have him realize his greatest potentialities, she must determine 
the controls required the learning situation and, beyond 
these, leave him the exercise his own powers. Such devel- 
opmental program will eventually speak for itself both 
restrictive educators who hesitate teach what they have not 
learned measure, and groping but well-meaning public. 


Literature and Personality 
Development 


the last fifty years there has emerged new body 
literature for children sharp contrast the “moralistic 
stories and formula-ridden series the 
Among the most conspicuous trends the increas- 
ingly realistic treatment the world and people it, their 
problems and their viewpoints. The child’s world longer 
considered one sweetness and light, set apart from the 
harsh realities grown-up-ness. this characteristic 
recent children’s literature that beginning awaken educa- 
tors the part can play the development personality 
through the elementary school years. 


Theory Personality Development 


The child’s personality takes shape through the continual 
interaction his own physical, social and mental self with all 
the aspects his environment. This interaction begins 
birth and continues until death, but the child’s experiences 
during his first five years are now believed paramount 
importance determining his personality pattern. When 
enters school the age five six the experiences has 
had, has failed have, are supplemented re-directed 
under the guidance the school. the guiding agency, 
then, the school must concern itself with much more than the 
imparting skills and “book knowledge.” Along with 
these must recognize, and through experiences provide 
for, the fundamental needs children terms child 
development. 


article the result study made Miss Wenzel student the Graduate 
School Ohio State University. 
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But addition fulfilling these needs, the school must 
see that personality development takes place democratic 
these times different from those which the historical 
definition democracy was formulated, must re-defined 
and re-evaluated the light changed conditions. The school 
must prepare the people who are this. Jacobs, using 
Taba’s point view set forth Dynamics Education, has 


developed the concept personality democratic frame 
reference: 


the democratic concept personality the individual viewed 
developing, changing organism that continuously interacts 
with his natural and social environment. well-balanced personal- 
ity not something with which man born; something man 
must achieve. Nor such personality unfoldment from 
within; must acquired physical environment and 
social context. Born into physical environment, 
throughout his life, adjust modify according his capaci- 
ties, needs, and interest, that natural environment. Born into 
social environment, into relationships with other people, institu- 
tions, occupations and characteristic activities, the individual must 


adapt his behavior the group pattern assist the modifica- 
tion the existing 


Personality development must take place, then, not only 
accordance with the needs determined the latest informa- 
tion regarding child development, but also accordance with 
the needs demanded for participation democratic society. 


Place Literature Personality Development 

Since personality development takes place through ex- 
periences, and since literature one means broadening ex- 
perience, follows that the study literature does contribute 
personality development. necessary, however, an- 
alyze further order see the distinctive contribution litera- 
ture makes and glimpse some its peculiar potentialities 
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socializing agent. Louise Rosenblatt her book Litera- 
ture Exploration treats this subject extensively and penetrat- 
ingly. Following brief summary her conception the 
role literature education: 


Education must (1) supply youth with tools for scien- 
tifically and objectively criticizing accepted opinion, and (2) 
help youth, emancipated, create new emotional drives 
strong enough counteract old out-moded responses. 


both these phases the educational process literary 
materials can contribute, because they are experienced, ab- 
sorbed, accepted, incorporated into personality through emo- 
tional and aesthetic experiences. Through literature comes the 
linkage between intellectual perception and emotional drive 
which vital any learning process. 


Since the educational process must judged terms 
its effects, from literary experiences there should follow cer- 
tain results terms behavior: 


(1) Literary experiences should bring about increased 
social sensitivity the feelings and points-of-view others; 
the emotional coerciveness political slogans and advertiz- 
ing; the problems and difficulties people other parts 
the world well those separated from class- 
caste lines. 


(2) can become part the process which 
the individual becomes assimilated into the culture pattern. 
Through are transmitted elements the culture often 


take most for granted (role women, romantic love, social 
classes, etc.) 


(3) Through literature the individual can gain release 
from provincialism since carries him beyond his family, his 
community and his nation. 


\ 
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offers source enlightenment concern- 
ing the making personal choices. enables the individual 


participate lives different from his own time, place, 
and culture pattern. 


(5) From therapeutic point view literature may 
help prevent the growth neurotic tendencies objec- 
tively presenting problems and many different solutions 
them; giving the individual wide-range view contrast- 
ing temperamental types (the go-getter, the adventurer, 
etc.); eliciting sympathetic emotional responses situa- 
tions with which can identify (catharsis) 


These values Rosenblatt presents them may combined 


and simplified apply more specifically the elemen- 
tary school: 


(1) Literature helps the child gain understanding 
the qualities that make for democratic living (respect for, 
and belief the optimum development of, the individual; 
cooperativeness and interdependence group living; use 
initiative and creative imagination the solution 


(2) can help the child understand his own 
needs and problems (needs for security, cooperation, achieve- 
ment, problems such fear the dark, adjustment 
new groups, understanding what goes the adult 


world). 


(3) helps the child understand the culture 
pattern (institutions, occupations, houses, tools and all aspects 
material culture; current issues and problems; minority and 
foreign culture groups). 


Hazel made interesting study adult fiction 
which can applied simplified form children’s litera- 
ture. Her thesis was that reading books the child adult 
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absorbs more less unconsciously certain values and assump- 
tions which the author himself hardly aware writes. 
They are values and ideas takes for granted because they 
are unconsciously absorbed through the culture. 


She examined the works group popular adult au- 
thors and compiled impressive list assumptions which 
the non-critical reader likely “soak up” reads. 
few these assumptions which might applied evaluat- 
ing children’s books are follows: 


(1) That complex situations can attributed one 
cause. 


(2) That the immediate, familiar, traditional good; 
the unfamiliar and new inferior. 


(3) That there are absolute standards truth. 
hard work inevitably will result success. 


(5) That customs and values built the past and 
passed through the cultural heritage are reliable 
sticks” for use today. 


Much the inferior children’s literature abounds as- 
sumptions such these, and just this type that constitutes 
large proportion children’s reading. the best juvenile 
fiction that being written—and there plenty it—such 
assumptions are conspicuously absent, and this kind that 
children must guided their reading. 


Evaluation Some Recent Children’s Books 
illustrate specifically the application books, the fol- 
lowing sampling was evaluated with reference the author’s 
assumptions outlined Sample. was examined also 
the light the three sets values summarized from Rosen- 
blatt’s book, under the headings of, first democratic values 
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(as revealed through emphasis the optimum development 
the individual, cooperation and interdependence 
group living, and the use intelligence solving prob- 
lems) second, understanding the child’s own needs and prob- 
lems; and third, understanding minority groups within the 
culture. 


The books chosen all fall into the classi- 
fication; books which, ideally, the child should pick for 
himself and read for the pure joy reading. This does not 
eliminate the very important factor guidance, but as- 
sumes subtle, unobstrusive kind guidance far-removed 
from the book-list, assignment, required-reading type which 
most adults associate with their elementary school literary ex- 
periences. Text-bookish, informational type books are thus 
eliminated. All the books referred to, then, are fiction, have 
been written within the last ten years, and are within the age 
range the elementary school child. 


Space limitations necessitate very limited sampling, but 
hoped that teachers can get idea the rich possibili- 
ties books socializing agents. important realize, 
however, that these assumptions and values not reveal them- 
selves miraculously the child reader. They can under- 
stood and appreciated only through informal, uninhibited 
sharing books through discussion and reading together, 
under the wise and sympathetic guidance the teacher who 
herself aware them. 


Captain Joe and the Eskimo 
Veotta McKinley Adams 
Barney Tobey 
William Scott, Inc., 1943 


THEME: Rescue sea 
DETROIT PUBLIC LIBRARY 
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Story: Captain Joe sees Eskimo boy cake ice. 
tries various ways getting him the boat but the boy 
cuts the rope because knows only how climb icebergs 
sticking his knife them; uses the life preserver for 
little boat; cuts the barrel make paddle, and eats 
the lard sticking the side the bucket they let down 
because tastes like blubber. then equipped get 
shore under his own power and leaves Captain Joe 
state helpless frustration. 


People different cultures things differ- 


ently according their own needs. What works, good 
for that culture. 


VALUES: 
Optimum development individual 
Captain Joe learns about another culture. 
Cooperation and interdependence group living 


Respecting values another from different culture. 
Use intelligence 


Solving problems creatively. 

Great Day the Morning 

Florence Crannell Means 

Helen Blair 

PUBLISHER: Boston: Houghton Mifflin Co., 1946 

THEME: College life and vocational problems (Negro) 

determined become “somebody,” enters 
Tuskagee take teacher-training spite her teachers’ 
urgings that she become nurse. She has overcome 
almost insuperable difficulties enter and remain col- 
lege. Her health finally breaks. After several tragic ex- 


periences her vocational conflicts are resolved and she turns 
back nursing and her people. 
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finally decides become nurse because times God 
had speak me.” Grampa felt that “God was stronger 
than charms.” 


(2) Rising the world, becoming “Miss 
m’m,” not the best course follow. Compromise 
necessary situation demands. (Lillybelle gives her 
ambition teach and Harlem order take 
nursing and return her people.) 


(3) person does not “rise above” his cultural back- 
ground without some explanatory superior strain his 
make-up. (Lillybelle different from her friends who 
are products same background and education, because 
she and Grampa have strain 


DEMOCRATIC VALUES: 
Optimum development individual 
Story Negro girl “worth” telling. 
Successful adjustment new environments. 
Persistence working toward goal spite great 
obstacles. 


- 


Cooperation and interdependence group living 
Members family sacrifice for benefit others 
family. 
Community help get school building ready open. 
Mutual benefit Tollivers and Lillybelle 
trip west. 


Use intelligence 
Thinking through problems, working out methods, and 
arriving solutions. 
Using medicine rather than charms. 
Using new farming methods rather than following 
practices ancestors. 
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UNDERSTANDING CURRENT (Minority group— 


Negro): Suddenly, coldly clear, she saw all St. Helena 
trapped, with white people poking fingers it, laughing 
tried rise; pushing back and down relentlessly. 
The wisest Negroes, like the doctor, like the teachers, like 
the the best, the hardest-working, all powerless 
under those white hands. They might cruel hands, but 
they were white, that was all that counted. They 
who were black could nothing. What good 
dream and study and work—what good? the end you 
were the mercy the white people. They had the power. 
All your own trying was like turning doorknob that went 
round and round without lifting the latch. (p. 36) 


(Lillybelle and Callie take their first train 
“White folks’ car new and shiny,” Callie grumbled. 


“Look how wore out these seats are. White folks’ car 
got electric lights, too.” 


e 


These lights pretty nice, though,” Lillybelle said 
contentedly surveying the old oil lamps set along the ceil- 
ing. After all, the white folks always did get the best 
things. You took for granted. “We got just good 
scenery they got,” she added. 


“That must gripe ’em,” Callie retorted. (p. 61) 


this moment was funnier than ever, with that 
look his clothes were all slipping down toward the 
tight ankles his trousers. Yet his face was tragic. 
didn’t seem fair, Lillybelle thought hotly, that folks had 
have monkey faces and aching hearts. But the other 


hand— 
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don’t know you right,” she said soberly, 
ing like life’s black-face minstrel show.” 

“White folks like best that way. Saves lot 
agony.” 

Lillybelle sighed. efn yo’ cain’ git along with 
white man, call cap’n,” she quoted Grampa. (p. 118) 


Sad-Faced Boy 
Arna Bontemps 


Virginia Lee Burton 
PUBLISHER: Boston: Houghton Mifflin Co., 1937 
THEME: City life experiences country boys (Negro) 


Story: Slumber, Willie and Rags, lately from Alabama, find 
Harlem continual source wonder. Apartment houses, 
subways, parades, street fights and fine clothes intrigue the 
boys and inspire Slumber new compositions his mouth 
organ. Rags and Willie accompany him drumming and 
dancing and Broadway tosses them coins. Memories cot- 
ton bales and persimmons finally are overpowering, and 
the boys return Alabama. 


(1) “Country” boys don’t come the big 
city and “make good.” 

(2) technique good works the immediate 
situation. (The boys play Broadway outside the 
theaters intermission and earn money. But they must 
out much later than boys their ages should. Willie gets 
sick and they must give their band.) 


VALUES: 
(1) Slumber had pass two huge dogs. closed 
his eyes and able keep himself from running 


jumping crying, and nobody other than himself ever 
knew how afraid was.” (p. 76) 
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(2) Slumber was reprimanded for laughing aloud 
the library: “He simply put his hands into his pockets and 
walked between his brothers. was busy talking him- 
self his mind, and this what was saying: One these 
days I’m coming back this library and look the rest 
them books too, but ain’t going laugh out loud, 
and I’m not going call nobody else come look neither.” 
(p. 69) 

(3) Slumber comes understand the contradictions 
and problems city life: “Then when the nickels were 
all gone, they found themselves still thirsty for water ices, 
and the days were still hot. Where would they get more 
nickels for 


Slumber worried great deal during the long afternoons. 
Harlem was surely place without money. Harlem 
made you want things you never wanted before—like 
water ices and Eskimo pies and didn’t 
help you get the money buy these things. Slumber 
began wish again that were home with his mama. 

water ices nothing like that. wouldn’t studying 
about nothing such like. I’d just chewing stalk 
sorghum and feeling good.’” (pp. 88-89) 


(4) Daisy Bee finds parting from the boys hard: 
“Good-bye,” she whispered, not all happy. “Good-bye, 
sad-faced boy. Good-bye, you all.” The boys were 
still excited; they left her the sidewalk But Daisy 
Bee took off her skates right away and decided she wouldn’t 
play any more that day. 


Cooperation and interdependence group living 

(1) Through their combined efforts with suggestions 
from Daisy Bee the three boys gain recognition sort 
Broadway. 


oe 
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(2) The boys and Daisy Bee, first antagonistic and 
mutually suspicious, learn recognize each other’s talents 
and benefit exchange ideas. 


(3) Slumber gets himself into jams, but his brothers 
back him and stick him. 


Use intelligence 
(1) The three boys figure out ways earn money, 
march the parade, ride the subway. 


(2) The boys don’t like Daisy Bee’s high-handed ways 
but they learn respect her knowledge and profit from 
her suggestions. 


Lorraine and Jerrold Beim 

Ernest Crichlow (Negro) 

New York; Harcourt, Brace Co., 1945 


THEME: Child solution own problems 


Paul (White) and Ted (Negro) argue about making 
coaster each makes his own. They race see whose 
best and break lady’s bottle milk, little girl’s doll, 
and cause man lose his dog’s leash. They work together 
making wagon and delivering groceries order pay 
back the people for the things they broke. 


Negro and white children can viewed 
against the same cultural background. 


DEMOCRATIC VALUES: 
Optimum development individual 
Paul and Ted learn that they have “pay” for dis- 
regarding property rights others and must assume re- 
sponsibility for making good the damage they did. 


ELEMENTARY ENGLISH 


Cooperation and interdependence group living 
Paul and Ted find that they can accomplish more 
working together. 
Use intelligence 
The boys have incurred debts, must get job pay 
them. 
They need wagon for the job, they make one. 
After experience, learn how ride wagon safely. 
UNDERSTANDING Groups: mention made 
any way Negro-ness White-ness text. Only pic- 
tures show this. 
Tree for Peter 
Kate Seredy 
Kate Seredy 
New York; The Viking Press, 1941 
THEME: Rehabilitation Shantytown through efforts 


child 


Story: Peter was small and lonely and afraid until met 
Big Peter who helped him find Pal, the dog, and get 
know Pat, the policeman. Big Peter also gave him 
little red spade, and Christmas tree. With the spade Peter 
began make the front yard beautiful and through the 
Christmas tree met the rest the Shantytown people 
who began help beautify their community until was 
clean and lovely place live in. Big Peter came and 
went and only Peter saw him and knew that was 
who had started the whole thing. everyone else was 
miracle from the Lord.” 


AssuMPTIONS: Under-privileged people can “rise above” 
their cultural backgrounds they have not always been 
under-privileged. (Peter’s mother once lived white 


house surrounded garden all fresh and green under 
the friendly 
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Over-privileged people tend “look the other way” 
when confronted poverty and squalor. (Tommy’s 


father tells him look the sky-scrapers instead 


“Tt unwise judge people external appearance.” 
(The policeman not really gruff and unkind; Old Peter 
not “just tramp”; the dog not fierce.) 


There poverty-stricken, care-worn, bleak-like 
people desire for beauty, for love and laughter and clean- 
liness. This desire can awakened suddenly Christ- 
mas tree, hymn, and esprit corps; can carry over into 
action that results the transformation Shantytown 
into Peter’s Landing. 


Poor people are too proud ask for charity. 


VALUES: 
Optimum development individual 
Peter was afraid many things, but gradually over- 
came his fears became interested other people and 
his work bringing beauty into his yard. 


Peter’s whole personality and outlook life changed 
when found security friendship. 


tree.” Then, little later, “It’s our tree.” 
(Peter) 


Cooperation and interdependence group living 
That Christmas night their hearts, closed for long 
against love and laughter, had opened the song they 


sang together. They were friends who had learned 


share the little they 81) 
Shantytown transformed through the cooperative 


efforts its people and the city fathers. 
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“There were boys laughing between the rows vege- 
table plants, raking and hoeing between the rows. They 
were working together, making game it, and the 
smallest boy was lame did not matter this kind 
(p. 94) 


Use intelligence 
Peter decides become builder. 


UNDERSTANDING CHILD’s crawled under the 


coat. closed around him, shutting out the wind. 
was afraid. felt safe the shelter this strange man’s 
coat.” (p. 20) 


timid wag began the tip its tail, then slowly 
crept out the shadow the stove, toward the fire 
and the voice that was kind. Inch inch edged 
closer, half eager, half afraid. began whine thin, 
broken little sobs and now its tail wagged much faster, 
thumping the ground. 


the good dog. Come closer. the 
tramp said, and small Peter chimed in: ‘Good dog, come 


“With effort that made its whole thin body tremble, 
the dog overcame whatever terror human nearness held for 
it. whined again asking for mercy, then thrust its 
head under Peter’s out-stretched hand. Peter, holding his 
his breath, moved shy fingers down its scrawny neck. 
looked and whined. The dog sighed deep sigh 
and lay down, utter confidence, the torn edge 
the 24) 


The Hundred Dresses 


Eleanor Estes 
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Louis Slobodkin 
PUBLISHER: York: Harcourt, Brace and Co., 1944 
THEME: School life, little girls 


Story: Wanda Petronski, tight-lipped and alone, hovers un- 
noticed the fringe Peggy’s and Maddie’s crowd 
girls until the day they are admiring Peggy’s new dress. 
She tells them then that she has one hundred dresses home. 
They think this hilarious joke and thereafter their fa- 
vorite game having fun asking her about her hundred 
dresses. When the winner the dress designing contest 
announced, everyone surprised find that Wanda has 
won with her one hundred beautiful drawings dresses— 
all different. Without knowing she has won the prize 
Wanda moves away because—so her father writes Miss 
Mason—the children call her Maddie and Peggy 
are sorry that they write her friendly letter. the 
day the Christmas party the class receives letter from 
Wanda who gives the girls the hundred dresses—with special 
ones for Maddie and Peggy—because she has one hundred 
more new ones all lined her closet. 


ASSUMPTION: External appearances and actions not reliable 
basis for judgment person. 
Individual foreign culture “worth” writing about. 
The workings child’s mind worthy study; child 
experiences torturing conflicts same adult. 
There wide gap between “lip service” and practice. 


(Reciting Gettysburg address does not make children 


DEMOCRATIC 
Optimum development individual 
last Maddie sat bed and pressed her forehead 
tight her hands and really thought. This was the hardest 
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thinking she had ever done. After long, long time she 
reached important conclusion. She was never going 
stand and say nothing again.” (p. 62-63) 


Maddie seeks security her group adopting its at- 
titudes and techniques, but learns that one must think for 
one’s self. 


Maddie comes understand that after deep emotional 
experience things are never quite the same again: 
felt sad because she knew she would never see the little 


tight-lipped Polish girl again and couldn’t ever really make 
things right between them.” (p. 76) 


Cooperation and interdependence group living 
spite class differentiation the group brought to- 
gether common enthusiasm for Wanda’s pictures. 
Wanda achieves different status the group. 
Use intelligence 


Wanda finds outlet through drawing the dresses she 
cannot own. 


Maddie struggles through alone the solution her 
problem. 


Children admire Wanda’s pictures though they reject 
her person. 


UNDERSTANDING NEEDS AND Biblio- 


therapeutic value experiencing rejection and guilt. 


UNDERSTANDING Minority Groups: put herself 


sleep night making speeches about Wanda, defending 
her from great crowds girls who were trying tease 
her with, ““How many dresses have you got?” Maddie 
would cry out ‘Stop! This girl just girl, just like you 
(pp. 66-68) 


Twelve Whistle 
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Beim 

Ernest Crichlow (Negro) 

PUBLISHER: New York: William Morrow Co., 1946 

THEME: Father’s work modern factory 

Story: Mitch wanted work factory and make cars 
like his dad. One day when dad forgot his lunch box Mitch 
took him. Walt took him through the plant and 
found his disappointment, what assembly line is. 


Dad helped him understand, however, letting him 
put the finishing touch new car. 


Lives factory workers, portrayed realis- 
tically, worthy treatment. 


DEMOCRATIC 
Optimum development individual 
lot people have work together make car. 


And everything important whether it’s big little 
job.” 


Mitch puts the last screw. Dad says, this car 
finished and you helped make it, too.” 
Cooperation and interdependence group living 


Many people must work together produce something 
our industrial system. 


Use intelligence 


the factory, Mitch takes quick advantage chance 
see the factory. 


Twig 

Elizabeth Orton Jones 
Elizabeth Orton Jones 
New York: MacMillan Co., 1942 
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THEME: Child-life imaginative world 


Story: Twig, through magic performed her new friend 
and playmate, Elf, becomes tiny like him and takes 
residence the tomato-can house beside the drain-pipe 
stream under the dandelion tree. Through the efforts 
her friend Sparrow she gets her fondest wish—to meet and 


entertain real fairy who less than the Fairy Queen 
Herself. 


Backyard tenement can take charm 
and excitement. 


Childhood such setting can lovely and exciting. 
Shoes that have held strings, drooping socks, 


and dresses kept safety pins are relatively unim- 
portant things life. 


DEMOCRATIC VALUES: 
Optimum development individual 


Elf distinguishes himself the field magic. 


Cooperation and interdependence group living 
Families the house help each other. 


Twig and Elf recognize Mrs. Sparrow’s problem and 
undertake something about it. 


Sparrow brings about the fulfillment Twig’s fondest 
wish. 


Cat gives concert for the fairy queen. 


Use intelligence 
Twig and Elf decide plan find Sparrow. 


Twig decides not fairyland. Her fairy friends 
are really the everyday people her little world, touched 
imagination. 


| 
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Summary and Conclusions 

attempt has been made show how the study litera- 
ture can play important part child socialization, per- 
sonality development; set some criteria based needs 
terms child development and the demands demo- 
cratic society, which children’s books can evaluated; 
and, apply these criteria some recent children’s books 
attempt evaluate them terms the standards set up. 


the basis the books analyzed, well upon num- 
ber others that space forbids including, seems reasonable 
conclude that literature, because its intellectual-emotional 
appeal, has distinctive contribution make child socializa- 
tion; that there today large body good children’s fiction 
which can contribute positively this end; and finally, that 
teachers, familiarizing themselves with children’s literature 
from the point view some such values were set up, 
can begin realize some the possibilities which good chil- 
dren’s books have offer developing well-balanced per- 
sonalities adapted meet the needs democratic society. 
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Diamonds 


EMMETT ALBERT 


This week have been convened institution which 
Doctor Russell Conwell built Acres Diamonds.? 
significant, indeed, that continue discover diamond-stud- 
ded opportunities serve our fellow men. 


have been convened for the purpose studying the 
listening, speaking, reading, and writing facets language. 
word, have been concerned with the relationships be- 
tween the language arts. Our chief purpose has been explore 
these relationships with view providing optimum condi- 
tions for growth reading. 


have discovered that language does not embrace the 
isolated areas listening, speaking, reading, and writing. 
have assayed language! have found that language means 
communication means speech noises marks page 
that symbolize experience—past, present, and predicted. 
short, have found that reading facet that area in- 
dividual development called language. 


During this week learned that the normal child born 
with the capacity for language development. this sense, the 
new-born like diamond the rough. This diamond requires 
cutting and polishing. Environment provides the abrasives for 
this job. Experience provides the light which gives this diamond 
luster, brilliance, and beauty. (Meaning, please! 


The first facet—listening—is cut the home. polished 
Reading Clinic, Department Psychology, Temple University, Philadelphia 22, 
Pennsylvania. 

This was the concluding address the Annual Institute Reading Disabilities, held 
Temple University, June 23-27, 1947. 


2Conwell, Russell. Acres Diamonds. Temple University Book Store, Philadelphia 22, 
Pennsylvania. 
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the home, the school, and the playground. The size 
and quality this facet has considerable influence the use- 
fulness, appearance, and beauty the diamond. 


The second facet—speaking—is also cut the home. And 
again, this facet polished the home, the school, and 
the playground. This facet can larger and more beau- 
tiful than the total diamond. And, too, the brilliance and size 


this facet—speaking—is measured terms the first facet 
—listening. 


The third facet—reading—is usually cut the primary 
school. Like the other facets language, this one polished 
the school, the home, the library, and other institu- 
tions society. How beautifully this job done depends upon 
the size and quality the diamond and the pride and com- 
petence those who cut and polish. Cloudiness the listen- 
ing facet the speaking facet will dull the brilliance and 
usefulness the reading facet. 


The fourth facet this diamond—writing—is usually cut 
the elementary school. This polished reading. Like the 
other three facets, the writing facet takes its full brilliance 


when highlighted with experience sparked the intensity 
need. 


These four facets—listening, speaking, reading, and writing 
shape, and form the diamond language. Polishing 
this diamond life’s work. must polished the skilled 
guidance parents, elementary teachers, secondary teach- 
ers, college teachers, and contemporaries. 


There need for all kinds language diamonds. Industry 
requires diamonds certain composition make the ma- 
chines which reduce the drudgery living. Likewise, unskilled 
workers need language skills quite different from those required 
skilled and professional workers. There need, too, for those 
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diamonds which seal human relationships lasting quality. 
And there need for those diamonds which are admired for 
their sheer beauty—diamonds like those possessed Robert 


Louis Stevenson, A.A. Milne, Shakespeare, Browning, Tenny- 
son, Milton, al. 


teachers are diamond cutters the world. Through 
our skill—our professional competence—we study each dia- 
mond. appraise each facet. must decide what kind 
diamonds have. must decide how each diamond may 
cut and polished best serve the needs man. These diamonds 
language are usually found clusters with diamonds 


physical development, mental development, and spiritual 
development. 


diamond cutters and polishers not work alone. 
are supported others who react these diamonds. And 
are supported that Great Creator all things—both 
great and small. With His help fortn our Acres 
Diamonds with clearer minds, more deft and more in- 


sight regarding the beauty the wholeness with which 
work. 
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Maximum Essentials English 


Recently school administrator was heard say, 
wish could improve the language work the elementary 
schools. need offer more grammar the In- 
quiry revealed what might expected—beginning students 
the high school were having difficulty learning foreign lan- 
guage because the grammar involved. this administra- 
tor’s mind, the maximum essentials elementary English 
definitely involve grammar. 


This past summer the majority students course 
language arts methods—all them teachers— 
were predisposed the belief that their chief responsibility 
teachers English lay stressing correct usage. Despite num- 
berless workbook lessons and supplementary practice, the chil- 
dren continued use incorrectly most the words that they 
were misusing when they entered school. These teachers were 
not much concerned with the admitted fact that many their 
pupils had rather barren and monotonous vocabularies, were 
ill ease when appearing before group, were loss 
selecting topics for composition, and failed organize their 
reports and stories effective way. seemed the 
custom for workbooks provide much the drill and for 
the teacher assign topics for oral and written composition. 
Foremost these teachers’ minds were the so-called minimum 
essentials English. 


year ago the writer was much impressed the talk 
given Dr. Perrin, president-elect the National Council 
Teachers English that time. pled the case the 
maximum essentials English and deplored teachers’ preoc- 


cupation with the minimum essentials, such correct usage 
Specialist, Owen Publishing Company. 
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and the technicalities written composition. brought out 
very Clearly the fact that ideas are the core effective English 
instruction—the vocabulary express and communicate these 
ideas, the mastery sentence structure that they may 
expressed interestingly and cogently, and the ability organize 


thinking make these ideas clear, emphatic, and cumula- 
tive effect. 


This paper another plea for the maximum essentials. 
teacher can hope have her pupils attain mastery correct 
usage, capitalization, punctuation, and the other minimum 
essentials unless she takes care the maximum ones first. Only 
pupils talk and write about matters real concern them, 
only they earnestly strive inform convince enter- 
tain their fellows can teachers expect them interested 
how well they express themselves and how accurate their use 
technicalities may be. Correct usage will become important 
only the choice grammatical expressions motivated 
the pupils’ wanting make good impression and effective 
presentation facts before interested audience. Clear-cut 
sentence structure and technicalities such capitalization, 
punctuation, and good manuscript form are similarly moti- 
vated. Let put first things first. 


has been the writer’s experience that pupils over the 
country have scored very low their knowledge meaning 
vocabulary. They are apparently going through the elementary 
school without gaining fund words that will enable them 
convey their ideas precisely, clearly, varied way. The 
teacher the language arts has heavy responsibility here. 
Spelling not well taught unless all the words studied have 
rich and exact background meaning that the words under 
consideration will become permanent and useful part the 
pupils’ spoken and written vocabulary. the teaching 
reading, from first grade up, much attention should given 
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clearing the meaning words that are totally unfamiliar 
only partially and vaguely understood. Through thoughtful 
discussion reading selections and through various vocabulary 
exercises, the children should constantly adding new words 
and learning use all words with increasing discrimination. 


Literature, too, can provide rich source for additional 
vocabulary. children dramatize, tell parts stories their 
“advertising” favorite books, and read orally various 
groups, they should encouraged adopt certain expressive 
words their own. English classes, course, should give par- 
ticular attention vocabulary enrichment. English textbooks 
and their manuals afford excellent suggestions for this aspect 
the language program. well-rounded program will pro- 
vide many opportunities for discussion, explanation, storytell- 


ing, reports, letter-writing, and the like that the pupils have 
urge use words effectively. 


For decades, teachers the United States have striven 
develop their pupils the so-called sentence sense and help 
the pupils avoid the use sentence-fragments and run-on sen- 
tences. has been long, hard, gallant struggle; yet many 
children continue inadequate handling the longer sen- 
tences. Teachers can well feel discouraged when they think 
how, from first grade on, the children have been asked talk 
and write sentences and how they tend use run-on and 


fragmentary sentences when they into junior and senior 
high school. 


What teachers should realize that children progress 
the complexity their ideas they grow older and that these 
complicated ideas call for more and more involved sentences. 
Pupils usually learn speak and write adequately the 
simple sentences urged them the primary grades; but they 
naturally need guidance and help handling the sentences that 
call for the subordination the supporting details sen- 
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tence. Actually, the lack sentence sense the intermediate 
grade can considered natural and normal situation the 
pupils struggle express their ideas; and teachers should ex- 
pect work with them transforming series choppy 
sentences, run-on and fragmentary sentences, into the com- 
plex ones that will show proper subordination. Textbooks have 
many excellent suggestions ways help children handle 
adequately the adjective and adverb clauses that will give 
properly organized expression their ideas. 


One helpful procedure place the blackboard 
paragraph which has the choppy, run-on, fragmentary sen- 
tences which should eliminated. Then the teacher and pupils 
together may work improve the sentences such way 
that they read smoothly and express the thoughts the way 
that the original writer had meant express them. Some very 
simple lessons the grammar the sentence—the complete 
subject and the complete predicate—may helpful, too, 
fifth sixth grade. 


While the construction properly subordinated ideas into 
sentences calls for certain degree organization, the planning 
paragraph longer report story calls for much more. 
One the relatively difficult and most important aspects 
English teaching that organization composition. 
maximum essential that continues need attention high 
school; yet the fundamental aspects should taught the 
grades. 


Here, too, various textbooks give help along lines such 
the following. (1) Find the topic sentence each several 
paragraphs. (2) Make simple outline the ideas para- 
graph. (3) Make simple outline three-or four-para- 
graph selection. (4) Develop paragraph from outline that 
the class has worked out, that provided. 


The preceding ideas are the nature exercises that help 
Paga 63) 
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The Speech First Grade Children 


Audience Situations 


the classroom teacher going guide her children 
the improvement their everyday speech, she must know 
what skills and characteristics speech expect given 
grade level. The present research which going outline 
for you was undertaken attempt define the multiple 
aspects speech which, taken together, approach wholistic 
picture the oral process. The classroom spontaneous speech 
first grade children was studied. 


many primary classrooms, share-and-tell period—some 
times called conversation discussion time—starts the school 
day. The children volunteer tell about experience 
show some object the rest the class. 


means wire recorder, this spontaneous speech was 
recorded. Because the microphone was hidden Kleenex 
box and the small machine itself placed closet, the chil- 
dren did not know they were being recorded. The speech 
the same children was recorded second situation, which 
the individual, alone with the tester, was shown interest- 
ing picture and asked make story about it. Responses 
both situations were then analyzed. 


What length response may expect the audience 
situation from the six and seven year old child? There was 
course great variation—from single word four hundred— 
with median length words. This fact itself has 


'This paper was read the San Francisco meeting the National Council Teachers 
English, November 29, 1947. Mrs. Hahn member the faculty the University 
California Los Angeles. 
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little interest. But was found that children the individual 
classrooms influenced each other length. one classroom, 
the first children made single sentence statements. These 
received apparent teacher and pupil approval, and all the 
speeches which followed were around eight ten words 
length. another class, the first boy spoke over 150 words 
very interesting account play home. The rest the 
group not only followed his topic, but all spoke between 
and 400 words. This tendency for first speakers set the 
length supports the method long public speaking 
teachers: possible, ask the more fluent speakers talk first. 


There has been some research the length children’s 
oral sentences various age levels. this study, the first 
situation, the average sentence was around ten words length. 
Early research Davis had given length five words for 
first graders. the Davis study, the child and the observer 
looked pictures and toys together. the second situation 
the present study, when the child talked the adult about 
the picture, the sentence length dropped six words. These 
figures suggest, first, that the length the oral sentence cannot 
specified for particular age level unless the situation which 
induces the response analyzed; and secondly, that children 
use longer sentences when talking spontaneously about per- 
sonal experience than when looking and talking about 
object picture shared listener and speaker. the latter 
situation, the visual sharing eliminates the need for much 
explanation discussion. 


Let present the subjects which the children spoke 
and then return this matter length response and length 
sentence. 

The most popular topic was description play home; 
per cent talked about this. The median length was words, 
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compared the median for all topics. Twenty-five 
per cent the children displayed objects. Many these chil- 
dren made single statements accompanying the act showing, 
such as, pin,” Greyhound bus got.” The average 
length was words. Compare this meager response the 
word length the third topic, discussion family activities 
chosen per cent the children. description special 
family excursions and trips was next popularity. few 
the children talked animals, movies, and birthdays. None 
sought give impersonal information per se. Apparently the 
desire impart other than personal experiences does not come 
until the third grade after. Zyve her research had found 
her third grade children mostly interested home play but 
many had also sought give information impersonal sub- 
jects. The first grader devotes himself “What happened 
me,” “What happened family,” “See possession.” 


Returning the discussion length: from the point 
view amount speaking experience—and are not 
any means inferring that quantity the only goal setting 
speaking situations—the speech which accompanies the 
showing object picture the group gives little 
opportunity for full development ideas and for enough 
response give adequate speaking experience. The dis- 
playing the object was associated not only with the short 
response but with the short sentence well. Speeches home 
play and family activities and situations allow complete 
development. Some these lengthy accounts, such as, 
Mother was sick this morning, Daddy got breakfast and 
helped him. etc.” One might think that such 
details would lack interest for children listeners. the con- 
trary, the children have their own home situations serve 
frames reference. They listen intently. 
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Can any conclusions reached the complexity sen- 
tence structure this age level? the speech before the 
group, over per cent the sentences were compound 
complex. There were very few incomplete sentences. the 
situation which the individual child talked about picture, 
over per cent the statements were incomplete sentences 
the type which functionally complete but structurally 
incomplete, such as, ice pond,” accompanied the ges- 
ture pointing, “Over this situation, per cent 
the sentences were simple, with less than per cent com- 
pound complex. 


This points out, first that, the discussion sentence 
length, one cannot state norms development oral sentence 
complexity specific age level unless the speaking situation 
first examined. Secondly, that the situations which the 
subject the talk can seen both speaker and listener, 
the sentences are more simple construction and apt more 
often incomplete. The type speech which induces the 
speaker recall and explain will associated with the 
use more complex forms and the consequent increase skill 
the development the oral sentence. 


Back this discussion the influence the speaking situ- 
ation and the topic the length response, length sen- 
tence and the complexity sentence structure, the phil- 
osophy that speech skills the young are not necessarily taught 
directly. Rother, they are induced through the teacher’s man- 
ipulation the speaking situation. not enough—although 
the first requisite—that the child motivated want 
speak. Children this age level, even observed situa- 
tions which would have discouraged adult response, are eager 
tell. The speaking situation must planned induce full, 
free response, and the need communicate with the group 
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listeners must refine the response both organization and 
delivery. 

Let now consider some facts about vocal usage and the 
articulation young children which this study also presents. 


children speak with great rapidity when they talk before 
classroom group? The mean rate speaking was found 
130 words per minute, speed which corresponds what 
research has shown the adult rate. There was course 
wide variation. several the classrooms, most the chil- 
dren talked with rapid rate, showing that either factors 
the situation had set tension the children were uncon- 
sciously imitating each other. 


The phrasing was studied. The term phrasing refers 
the division words into thought groups the use pauses. 
The responses the children were judged displaying good, 
adequate, poor phrasing. example good phrasing was, 
you know what? The puppy wasn’t sick for us. 
think had eaten got squeezed, cause couldn’t 
breathe right.” contrast: could/ say/ once there was 


frozen.” 


the speech before the group, per cent the chil- 
dren used phrasing broken enough call attention the 
defect. Only per cent the responses were well phrased. 
Phrasing usually becomes broken when the individual uncer- 
tain the formulation his ideas when excited. This 
broken phrasing readily becomes habit. One has only listen 
public speaking classes the night schools hear this 
defect. With these children, broken phrasing probably asso- 
ciated with their immaturity. However, the fault needs atten- 
tion and can best improved the oral reading period rather 
than any direct correction during spontarieous speech. 
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The pitch changes for expression meaning were examined. 
One-fourth the children used the very wide intonations 
thought typical children’s speech. For example: “But 
didn’t want help her. did undress doll, wouldn’t 
get drawing done before dinner.” Surprisingly, the per- 
centage children using narrow pitch changes near mono- 
tones was very large: per cent. After hearing children 
play, one finds this strange. Some factor the speaking situa- 
tions doubt induced the monotones. The child should 
made increasingly aware his obligation interest his listeners. 
can easily explained this age child that cannot make 
other people interested unless sounds interested himself. The 
teacher model for the use pitch changes for emphasis 
course the first necessity for this improvement. fear 
speaking resulting monotone—and this was observed 
only few cases—the teacher can find ingenious ways 
making the speaking pleasurable. 


Twenty-five per cent the children spoke with inade- 
loudness. Here, the cases monotones, the teacher 
can make the child feel sense obligation his listeners: 
has something say, everyone the classroom wants 
hear what is. The teacher herself need not sit beside the 
speakers. those classrooms where the teacher sat out with 
the group, away from the child speaker, the child not only 
talked louder but also looked the group spoke. those 
classrooms where the child came and stood leaned 
against the teacher was patted touched the teacher, 
usually used inaudible speech, whispering only the teacher 
and ignoring the rest the class. The manipulation the 
speaking situation can bring about the use adequate loudness. 

One-third these children had vocal defects. With the 
exception seven children who had defects severe enough 
necessitate the help speech correction teacher, these chil- 
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dren had only faults excessively high pitch poor breathing 
habits which classroom teacher can correct. 


examination was made articulation. Over one-third 
the children showed consistent articulatory defects. The 
sounds most frequently replaced substitutes distorted 
were the sounds, think those, ng—a common error 
carelessness, sh, zh, and The voiced endings 
and were often unvoiced. These faults are either careless 
production due poor models infantile speech. 


one combines the percentage children having poor 
articulation that having poor voice, the alarming total 
per cent these first grade children. Only ten per cent needed 
speech correctionist. The other per cent needed the guid- 
ance and example classroom teacher who not only had 
good speech habits herself but who would set out create 
speech situations which would induce the use good speech. 


Implications tor Speech Improvement 
These facts comprise the findings the present study. 
There are implications for speech improvement these find- 
ings. These suggestions have grown out the observations 
procedures teachers whose children have shown either very 
good generally poor speech. 


the responses show tendency meager ideas, 
overly short, confused organization, the teacher may: 


Praise the longer responses the basis their 
completeness. 


Praise the organized and detailed account the 


basis the listener’s ability follow it. 


the type questions which elicit detail, not 
those which produce and answers. 
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Give examples ways which ideas may 
developed—stressing chronological sequence this age 
level. 


Begin train the children listening for the 
speaker’s ideas, that the speaking situation challeng- 
ing both speaker and listener, that the situation 
genuinely communicative, and that the listener may 
learn how other children develop their ideas. 


improve voice usage, the teacher should: 
Examine her own voice for interest and 
animation. 


Examine her own voice for rate and quality. 


Study the classroom speaking environment for 
elements which produce over-excitement fear, and 
plan situations which encourage enjoyment speaking. 


Stress how much more quickly other people 
encourages discussion what people’s voices 
that makes stop listen. 


Encourage the conversational tone oral read- 
ing, were real communication. 


improve articulation: 


Again, furnish good model. 


Discuss the method producing the sounds 


which most the class members have difficulty. 


Provide the children with main reason for clear 
articulation: the facilitation communication. 


study the speech needs your primary classrooms 
will also show need for speech improvement per cent 


(Continued on Page 57) 


7 
| 
| 
| 
- 


Digest Approaches Creative 
Writing with Primary Children 


Although have taught for number years, have never 
done much creative writing with children. 


fairly adequate both music and art and have felt 
little need for writing ability. However, when were asked 
realized that this was one weaknesses. 


preparation read Hughes Mearns’ books Creative Youth 
and Creative Power and magazine articles from such publi- 
cations Elementary English Review, California Journal 
Elementary Education, Childhood Education, School Arts, and 
The Grade Teacher for years 1939 through 1946. Although 
much this material referred older children, felt that 
many the methods could adapted. 


seemed that the class which now have would 
excellent for study such this, since all but five the 


children are unusually slow; and, they could write, anyone 
could. 


Although they have not been given I.Q. test yet, they 
have become known throughout our building “good and 
dumb.” This does not mean they are subnormal for, with one 
exception, not think they will test below over 115. 


One the articles read concerned subnormal fifth graders 


and showed that even they could write, felt there was hope 
for us. 


grade teacher the Edwin Stanton School, Washington, 
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Hughes Mearns made statement which was great com- 
fort me. was that poetry only our feeble designation 
for very superior form prose” which children write. 


the articles read, were about story writing and 
eliminated them, since regarded poetry the more creative 


form. Three contained philosophy basic this problem. They 
were: 


Paul Witty, writing Elementary English Review for 
May, 1942, who feels that expression, spontaneity, and 


creativity are essentials free life, and creative writing 


helps children attain these. also says that helps dispel 
fears. 


Hughes Mearns feels that instinctive insight into time, 
place, situation the mark true poet. 


Ethel Holmes Elementary English Review 
March, 1936, feels that have much better chance 
making real impression child’s written language since 


our not nearly often nullified the home in- 
fluence. 


The remaining selections divided themselves into five groups 
according the way they approached the problem, follows.? 


Group Those who felt was only necessary provide 
place deposit for the poems, and read the best ones 


the group. got few poems this method, and they failed 
show much growth over the period study. 


LYNNE— 
Little snowflakes 
Falling the roof brown 
Falling the ground— 
Falling all around— 


2Some writers advocated two methods equally good, and were included two groups. 
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Rita— 


Speeding, whizzing 
Here comes the train 
Speeding, whizzing 
You’d better watch out. 
Over the hills and through the meadows 
Clickety over the tracks. 


Traveling, traveling along come cars, 

bet you can beat the train 

raced through the shining rain 

The cars can fast the train 
and beat the bus— 


Group Those who regarded creative writing vehicle 
for the teaching English grammar. Since this was not 
approach writing, can dismiss this. 


Group Those who felt that small children should write 
group rather than individuals, and suggested various 
stimuli which should help. children did poorly group 
tried the various approaches suggested individuals. 


Stimulation through the reading much good 
poetry. found that this causes certain phrases 
and modes expression come back you. 


ALAN— 


Here goes the motor boat with put-put-put. 
Here goes the motor boat with hut-hut-hut. 
like with it, but-but-but— 

But our front door shut-shut-shut. 

(And the back door shut, too.) 
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Dot 
Clickety-clack, clickety-clack. 
The train goes down the railroad track. 
The birds are singing, you know it’s spring, 
Because the cheerful birdies sing. 
The little train toots! toots! toots! 
The rabbit hops through the green grass shoots. 


Dot McG (reminiscent Blynken and 
Nod)— 
The moon was out last night, 
Silvery bright. 
Stars play peek-a-boo 
With their misty gleams white. 


stimulate through interesting trip. had 
omit this. 


stimulate through simply saying “What 
pretty way would you talk about rain?” This 
produced several nice fragments. 


The rainbow, misty rose-red 
With just touch green 
Comes after rain. 
makes you think bubbles and 
beams come all around. 
The rain, the rain gone 
For the rainbow shows down. 


Group was one person who felt that the teacher 
should create also order better understand the child’s 
problem, and went even further suggest that, approach 
children’s writing, you should give them couplet finish 
elaborate upon. felt that this was rather confining the 
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children, and the results our first attempt were restricted 
that dropped once profitable approach. The lines 


gave the group were: 


The spring sun hides her smiling face 
and goes into cloudy place. 
The children’s endings were: 


CHARLES— 
wonder what does 
that big cloudy cloud. 
Mary L.— 
looked like was playing with 
With its golden-bright face— 
ELEANOR— 
The flowers are blooming very fast. 
Spring! Spring! here last! 
“Hello,” says Mr. Sun, 
playing peek-a-boo— 
First hide behind cloud 


Then come out you.” 


Group Three felt that you should provide 


quiet 


atmosphere, sit down low chair and let the children 
come one time and dictate the teacher. had the 
best results from this—56 poems—of which will give 


few illustrations. 


Toward the middle our experiment our rhythm was 
improved child who said, poem doesn’t bump very 
well.” “Bump?” said “Yes, like ‘How you like 
swing.” “See, that bumps.” From then beat time 
when poetry was read and discussed the “bumps” every- 


one’s work. This the poem that did not “bump.” 
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McG— 


Yo! Ho! Ho! 

Here 

train 

maybe plane— 
Anyway home again— 


like float. 


This one almost did: 


Daffodil, daffodil, smile me. 
Daffodil, daffodil, open your eyes. 
Poor, poor, daffodil, see him fade away. 


This the first one that did: 
Joan— 


Birds are singing tweet! weet! tweet! 
The birds are singing sweet. 

like hear them sing their song. 
They find their worms, they are long. 


Thursday morning knew something was wrong 
Because saw friends were gone. 
Then said, “Oh! Mamma, Oh! gee, 
friends have gone and deserted me.” 
friends have gone New Yalk. (The child’s 
pronunciation) 
All they talk! talk! talk! 
The raindrops are spattering all around 
Splash! Splash! Splash! 
Against shiny window glass 
They dash! dash! dash! 
I’m always glad for rainy day 
then hear mother say 
“Pancakes and sausage and everything good.” 


IRENE— 
Mouse 
have little garden mouse, 
Living little wee house. 
For can’t speak very good. 


Dor M.— 
The moonlight sparkles across the night 
The kitty comes and dances soft and light. 
The dog comes and bow-wow-wow, 
comes nearer and barks again and 


Kitty hears and begins spin. 


you can see not only the volume the result, but 
its quality, this last method most effective with primary 
children, class all typical. 


this turmoil effort, the results which were often 
disappointing and rarely rewarding, was sustained 
Hughes Mearns who had warned that often you would get 
only one line from whole lesson and that children seem 
reach plateau and stay there for endless space time. 


course, now cannot stop the steamroller the chil- 
dren’s desire write, even would, but leads with 
Alice to: 

nothing like eating hay when you’re faint,” 

the king remarked Alice munched away. 

should think throwing cold water over you would 

better,” Alice suggested. 


didn’t say there was nothing better,” the king re- 
plied. said there was nothing like it.” 


i 
j 


Enjoying Poetry With Children 


CLARA WILSON and Evans! 


For most children, introduction and appreciation 
poetry may said begin babyhood with familiar, oft- 
repeated lullabies, jingles, and simple rhymes. These first steps 
what might called the esthetics language are delight- 
ful they are natural and unforced. Too often, however, 
this early-awakened interest childhood poetry permitted 
languish and die once the child leaves his mother’s side 
enter kindergarten the first grade. Children respond the 
cadence and the beauty facility expression found 
poetry appropriate their years. illustrate this point 
need only recall how enchanted boys and girls are metrical 
selections from their beloved Mother Goose, Edward Lear, 
Lewis Carroll, Stevenson, and Eugene Field, mention only 
few. 


greater service her community and her pupils, then, 
the teacher who, knowing and enjoying the poetic literature 
childhood, takes the opportunity share this enthusiasm 
with the boys and girls under her care. reading speaking 
from memory the favorite rhymes and poems she keeps alive 
very worthwhile interest her pupils and, the same time, 
provides them with valuable training effective verbal ex- 
pression. While small children may first greet the teacher’s 
recitation poetry with silence, short time, the poems 
are repeated, they come recognize and enjoy them, anticipat- 
ing particular lines phrases words which they remember. 


this activity the natural rhythm the poems very 
important, and children are quick respond the recurrence 
sounds found rhymes. The child takes delight the 
brief, direct telling experience, either factual imagina- 
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tive, and the teacher should keep this mind when she 
selecting poems and jingles which her children will hear. 
true, too, that the pattern the poem helps the child 
feel what the poet sees and portrays with words. 


doubtful that any teacher can actually teach apprecia- 
tion poetry; she can only attempt share with her listeners 
what the adventure reading poetry means her. Appre- 
ciation itself must caught felt; is, sense, con- 
tagious, even for small children. With these points mind, 
follows that some circumstances are more favorable than 
others for appreciation and enjoyment the beauty found 
poetry. also follows that certain poems are suitable for 
certain children, depending the age, background, interests, 
sex, and the latter. 


Children kindergarten the primary grades find pleas- 
ure group-speaking. Here few simple lines with very 
marked rhythm are most desirable. The following examples 
conform these requirements, and are quite appropriate for 
small children: 

New Shoes 


have new shoes the Fall-time 
And new ones the Spring. 
Whenever wear new shoes 

always have sing! 


(Alice Wilkins) 


Wise Johnny 
Little Johnny-jump-up said, 
“It must spring; 

just saw lady bug 
And heard robin sing.” 
(Edwina 


first may advisable for the teacher have the 
children clap hands time with the rhythm she reads 
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recites these little poems them. Next, course, she should 
make certain that they understand the meaning the story 
the poem question, that will not become merely 
sing-song When children recite poetry sing songs 
without understanding their meaning the result often pain- 
ful mutation words and total lack sense. Insistence 
clear articulation and specific attention new difficult 
words will much overcome this fault. 


Later on, when the children have pretty well mastered 
certain poems which appeal them, the teacher may have 
them participate choral speaking, delightful form group 
conversation which particular stanzas lines parts might 
assigned children with light voices, while other parts are 
spoken those with heavier voices. For this kind recital 
poems like the following might well used: 


Choosing Shoes 
New shoes, new shoes, 
Red and pink and blue shoes. 
Tell me, what would you choose, 
they’d let buy? 


Buckle shoes, bow shoes, 
Pretty pointy-toe shoes, 
Strappy, cappy low shoes; 
Let’s have some try. 


Bright shoes, white shoes, 
Dandy-dance-by-night shoes, 
Perhaps-a-little-tight shoes, 
Like some? would 


Flat shoes, fat shoes, 
Stump-along-like-that shoes, 
Wipe-them-on-the-mat shoes, 
That’s the sort buy. 
(Ffrida Wolfe) 


The Little Rose Tree 


Every rose the little tree 
making different face me! 


Some look surprised when pass by, 
And others droop—but they are shy. 


These two whose heads together press 
Tell secrets could never guess. 


Some have their heads thrown back sing, 
And all the buds are listening. 


wonder the gardener knows, 
calls each just rose? 


(Rachel Field) 


Ballads, jingles, ditties, limericks—little poems that tell 
story, mood, paint picture, express idea, simply 
convey fanciful nonsense—these can precious youthful 
minds. addition the real pleasure they bring, they also 
provide fine training the appreciation and use language, 
clear speaking, and group cooperation. Here, indeed, 
fruitful activity which seems made order for kinder- 
garten and the lower grades. 
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your children, and the need for skills phrasing, pitch 
changes and adequate loudness most them. These are not 
skills which can approached directly the primary level, 
but which result when the situation manipulated produce 
them, when the speaking fun, and the communication 
ideas actual listeners stressed. 


Look and Listen 


Edited LILLIAN Novotny* 


Recordings 

the extremely attractive room 
devoted exclusively children’s re- 
cordings, part the record shop 
Norman Ross radio fame, were 
records comparative newcomer 
the field: Martha Fox. Miss Fox, 
who had done outstanding work 
children’s story-telling education- 
broadcasts for the kindergarten- 
primary level, has done equally 
well the field recordings. Her 
simplicity style and ability 
reach the child his own level 
make her favorite among children. 
Titles include: The Three Little 
Pigs, The Johny Cake, The Shoe- 
maker and the Elves, The White 
Easter Rabbit, The Little Engine 
That Could, The Laughing Jack-o- 
Lantern, The Nutcracker and King 
Mouse, Goldilocks and the Three 
Bears, The Gingerbread Boy, George 
Washington Rabbit and His Granny, 
and The Little Tug That Tried. 


The record folders themselves are 
interestingly illustrated with scenes 
characters relating the story. 
The musical theme used the re- 
cording included; and some 
the folders, provision made for 
the children identify pictures 


after they have listened the story. 
Occasionally the suggestion made 
that they color the pictures. 


these records are not available 
for listening your local shop, 
write Fox Records, 1558 North 
Vine Street, Hollywood 28, Cali- 
fornia. This company exclusively 
engaged the production child- 
ren’s recordings. 


Gloria Chandler, BOOKS 
BRING ADVENTURE fame, the 
series recordings mentioned 
earlier columns, has formed her own 
recording company under the name 
Gloria Chandler Recordings, Inc., 
West 46th Street, New York 
City. Announcement made the 
release new phonograph records: 
dramatized adaptations the New- 
berry Award Hick- 
ory and Strawberry Girl—on two 
double-face, unbreakable 12” discs 
priced $5.00 per program. Three 
radio programs New- 
berry Award Hick- 
ory, Strawberry Girl, and Johny 
Tremain—are available $7.50 per 
program. Incidentally, the three ser- 


*Miss Novotny teacher the Chi- 
cago Public Schools, and member the 
Council’s Committee Radio and Photo- 
plays. 
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ies BOOKS BRING ADVEN- 
TURE are now available through 
Gloria Chandler Recordings, Inc. 


The FREC Service Bulletin has 
announced additions the Script 
and Transcription Exchange, avail- 
able for loan under the customary 
regulations. 


The Eagle’s Brood, the one- 
hour documentary, broadcast some 
time ago the Columbia Broad- 
casting Loan System, which deals 
with the problems juvenile de- 
delinquency and based actual 
facts secured nation-wide tour 
investigation. 


Tales the Foreign Service, 
series recordings programs 
broadcast more than year fea- 
ture the NBC University the 
Air, and produced cooperation 
with the Department State. Dedi- 
cated the men and women the 
Foreign Service the United States, 
script was drawn from 
documentary correspondence cover- 
ing period 170 years and in- 
cludes many the writings Jef- 
ferson, Monroe, and Franklin il- 
lustrate some major lines Ameri- 
can foreign policy. 


Bill Scott—Forest Ranger, 
series six dramatized school radio 
programs with forest conservation 
their theme. These programs were 
produced cooperatively the New 


York City Board Education and 
the Forest Service. Script are 
built around Bill Scott, mythical 
forest ranger mythical public 
forest, who comes upon two boys 
lost the woods. feeds them 
and explains what when lost. 
From then on, they accompany 
Ranger Bill and his niece several 
trips into the forest, each trip de- 
veloping into adventure designed 
teach some phase forest con- 
servation. 


Treasury “Guest Series— 
(a) Presents the Quiz Kids pro- 
gram done especially for the very 
young listener. The aim the 
gram promote interest the 
national Savings Bond Plan which 
the School Savings Program part. 
The Quiz Kids, including Veteran 
Joel Kupperman, discuss their al- 
lowances and earnings and consider 
ways for saving through purchases 
Savings Stamps and Bonds. 
Accompanying teacher material in- 
cludes copy the Fall issue 
School Savings Journal, published 
the Treasury Department and 
including many fine articles the 
importance teaching thrift 
early age; and mimeographed out- 
line for discussion guide. (b) The 
reverse side this platter presents 
Fibber McGee and Molly en- 
tertaining and informative program 
intended for high school listeners. 


j 


Mimeographed outline for discussion 
guide includes suggestions for fol- 
low-up activities together with suit- 
able reading material. 


Equipment 
AM-FM Radio Receiver for 
Classroom Use. School Broadcast 
Conference, 228 No. Salle Street, 
Chicago 


This receiver, designed specifically 
for classroom listening, cabi- 
net furnished with black leatheroid 
covering, and has sturdy handle 
for moving easily from place 
place. The loudspeaker 8-inch 
Jenson Type and the set con- 
tains twelve tubes with tuning eye 
and bands. The set may 
system. Approximately $75. 


Model Wire Recorder. Web- 
ster-Chicago, 5610 Bloomingdale 
Avenue, Chicago 39, Dis- 
tributed Mills Recording Com- 
pany, 161 Michigan Avenue, 
Chicago 


This portable wire recorder 
self-contained, general purpose port- 
able magentic wire recorder and play- 
which comes complete with 
microphone and three spools wire. 
can readily carried and takes 
approximately the same space 
overnight bag. Voice and music 
are recorded with fidelity and may 
replayed thousands times 
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stored for future use. Programs can 
erased that the recorder may 
used for other material, they 
may played back many times 
seems desirable. $149.50. 


School Scund System. 
Carlson Company, 100 Carlson 
Road, Rochester New York. 


This company will give you the 
name the local distributor your 
area who will make careful study 
your particular school view 
the purposes for which the sound 
system desired that adequate 
system can planned the be- 
ginning. 


Publications 

Sorry the title script 
newly acquired the Script and 
Transcription Exchange, Off- 
ice Education, Federal Security 
Agency, Washington 25, 
deals highly dramatic fashion 
with the acute problem teacher 
shortages. Included are scme the 
reasons for declining interest the 
teaching professicn and the resulting 
excessive burdens those who re- 
main. The program was broadcast 
originally over Station KNX, CBS 
outlet Los Angeles. Copies the 
script are now available loan 
through the Script Exchange. 


Another newly acquired script 
the United Nations. kit, con- 
taining two copies each six scripts 


Pp 


LOOK AND LISTEN 


provides wealth authentic ma- 
terial about the General Assembly 
session Lake Success. Some are 
dramatic form, while others are 
round-table discussions. These were 
prepared the Radio Division, De- 
partment Public Information, 
United Nations. The FREC Bulletin 
suggests that you are interested, 
should ask placed the mail- 
ing list for similar kits released 
periodically throughout the ensuing 
menths. Write the Script and 
Transcription Exchange, above ad- 
dress. 


Adventures Wonder- 
land and Through the Looking-Glass 
hour scripts adapted especially for 
radio Elizabeth Barry Boyer, and 
made available through the National 
Script Service, 927 David Stott 
Building; Detroit 26, Michigan. The 
price, $17 royalty and 
scripts for all acting parts plus the 
Network 
casts, however, must cleared with 
NSS. When ordering this series, use 
code number NA4EBB. 


Alice’s 


includes 


Recordings for Human Relations, 
from the Anti-Defamation League 


100 North Salle 


Street, Chicago Illinois. This 
annotated listing recordings 
and scripts which may used 
develop concepts human relations. 


ducers, well prices, are in- 


cluded. 


Audio-Viusal Aids the Armed 
Services and Their Implications for 
American Education, prepared 
Dr. John Miles (formerly the 
United States Naval Reserve and 
now member the Education 
Committee the Chamber Com- 
merce the United States), and 
Dr. Charles Spain (formerly with 
the Navy and now associate profes- 
sor education the University 
Kentucky), has been issued 
the American Council Education. 
Copies may obtained from them 
744 Jackson Place, Washington, 
The price $1.25. 


Foundations for Teacher Educa- 
tion Audio-Visual Instruction. 
Elizabeth Goudy Noel and Paul 
Leonard, Washington, C., Ameri- 
can Council Education, 1947. 
pp. (American Council Edu- 
cation Studies. Series II, No. 
cents. 


This has been designed guide 
and practical manual for those in- 
terested promoting program for 
teacher-use audio-visual 
Contents include pre-service and in- 
service training for teachers, well 
guides the evaluation the 
teacher education program. 


his monthly column, Easy 


Chair,” Harper’s Magazine, Ber- 
nard DeVote devotes four pages 
the September issue criticism 
educational broadcasts presented 
our national networks this summer: 
Tom Sawyer American Novels— 
(NBC); Mr. President and 
CBS Was There (CBS). each case, 
found fault with the idea be- 
hind the program its inception; 
but each case denounces the 
program the score bad writing. 
Tom Sawyer, was misrepresen- 
tation; Mr. President, was fal- 
sification history; CBS Was 
There, declares that has 
made its fantasy literal and has 
killed it.” This diaitribe remini- 
scent the violent criticisms hurl- 
the movie industry for their 
distortion great books. Teachers 
are still reminded the youngster 
who declares, book must 
wrong; the movie was different.” 
The question that still remains un- 
answered is, “How far does ‘poetic 
license’ extend?” Did you hear the 
programs? Have you read the ar- 
ticle? What you think? 


Social Dimensions Radio,” 
Robert Hudson, Director 
Education, Columbia Broadcasting 
System, reprinted the October 
AER Journal from address de- 
livered the “Radio Education” 
Conference, Missouri State Teach- 
ers Association, St. Louis, February 
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28, 1947. timely treatment 
terms such dimensional factors 
time, space, length, breadth, 
depth, contours, and fair 
reflection America.” 


The October issue Air-Age Ed- 
ucation Research, East 42nd 
Street, New York 17, New York, 
has announced the establishment 
new air travel service for schools 
and colleges. Teachers are now able 
take their pupils educational 
air trips and conduct classes the 
air with the assistance special 
instructors provided Air-Age Ed- 
ucation Research. Financing, 
depends upon the individual 
situation; but Air-Age offers its 
services planning units work 
for classroom preparation, securing 
classroom teaching aids, arranging 
flights meet the particular needs 
each group, assisting prelimi- 
nary classrcom work, suggesting 
methods financing, providing 
special instructor accompany the 
group flight, and assisting 
post-flight discussions and evalua- 
tion. 


Teachers who are interested 
conducting tours pupils abroad 
may obtain free transportation for 
themselves. According 
plans, one teacher will given free 
transportation for every ten pupils. 
Teachers who plan conduct such 


t 

SI 
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trips are urged get touch with 
Air-Age Education Research 
early date. Christmas 
vacation periods have been suggest- 
excellent opportunities for 
such tours. 


Radio Best, new radio magazine, 
had its first issue the newsstands 
for November. interesting de- 


partment entitled, the 
Dial,” devoted views and reviews 
current shows. The magazine in- 
cludes sections recordings, equip- 
ment, and radio personalities, along 
with many pictures, which will pro- 
bably give popular appeal. The 
price 25c copy your news- 
stand, $3.00 per year for sub- 
scription twelve months. 


MAXIMUM ESSENTIALS ENGLISH 
(Continued from Page 38) 


the pupils get idea what meant good organization 
ideas. Such exercises should taught only after the pupils 
have run into self-realized need for help organizing their 
ideas. Along with such practice lessons should opportunities 
give simple reports, tell stories, present explanations, 
and dramatize situations where the ordering ideas called 
for. only children make actual use skills situations 
where they have real message convey their associates that 
they will learn use the skills competently everyday living. 


What methods teacher uses stressing these maximum 
essentials are not great concern. What does matter that 
the teacher sees them proper perspective compared with 
the minimum essentials, which are all too often given the fore- 
most place. teacher realizes the importance rich and 
varied vocabulary, suitable sentence structure, and the organ- 
ization ideas, she will suit her methods fit into her frame- 
work dominant aims English teaching. 


The Educational Scene 


request has come the office 
the National Council Teachers 
English from the Japan Interna- 
tional Pen Friend Society, 
Take-cho Daito-ku, Tokyo, Japan, 
for names American young peo- 
ple who will correspond with Jap- 
anese youth. The writer says that 
thousands young men and women 
Japan are eager learn the truth 
about peoples other countries. 
feels that the English language per- 
iodicals available Japanese book- 
many them lurid salac- 
ious, give the Japanese misleading 
impressions about the outside world. 


Documents interest teachers: 
The Language and Mental Develop- 
ment Children, Ruth Strick- 
land. publication the School 
Education Indiana University, the 
Bulletin for March, 1947. Fifty cents 
Better Reading and 
Study Habbits, Victor Kelley and 
Harry Greene, World Book Com- 
pany, fifty-two cents each. read- 
ing workbook for upper elementary 
and high school grades. 


Here are the Junior Literary Guild 
selections for the month January, 
1948: for boys and girls and 
years age, McElligot’s Pool Dr. 
Seuss, Random House, $2.50; for 


boys and girls 10, and years 
age, Tables Korean Grandmother 
Frances Carpenter, Doubleday, 
$3.00; for older girls, years 
age, Shoestring Theater Nancy 
Hartwell, Henry Holt, $2.50; and 
Rocket Ship Galileo Robert 
Heinlein, Charles Scribner’s Sons, 
$2.00. 


The Say-It Stories, new week- 
program based simi- 
larity beginning sounas words, 
broadcast Saturdays 10:00 
over WLS Chicago. This 
station can heard 890 the 
dial over large part the Midwest. 


The Say-It Stories sharpen audi- 
tory discrimination and give fun and 
entertainment children five years 
and older, thereby contributing 
the small amount worth-while 
out-of-school programming for the 
younger listeners. Children will take 
part the program; any listener 
has chance coming WLS 
participate the program the 
studio. 


Teachers will doubt want 
recommend this program because 
the help the auditory discrimination 
factor will give the children’s 
reading. 


Review and 


The brief reviews this issue are 
Jean Gardiner Smith, Kathryn 
Hodapp, Bernardine 
Frances Whitehead, Ivah Green, 
Hannah Lindahl, and Elizabeth 
Guilfoile. 


FOR TEACHERS 

Early Childhood Education. 
National Society 
Study Education, Forty- 
Sixth Yearbook, Part II, 1947, 
published The National 
Society for the Study Edu- 
cation, 5835 Kimbark Ave- 
nue, Chicago 37, 
$2.50. 

Outstanding specialists ele- 
mentary education and community 
services have contributed thi: 
yearbook. areas services 


Illinois. 


for children given consideration 
the fifteen well written chapters. 
From the beginning statement 
Light the State Department 
Education, Hartford, Connecti- 
cut, the needs young children 
democracy for development with 
guidance home, school and com- 
munity, with freedom make 
choices, and grow responsibility 
for wise choices are given essentials 
building world brotherhood. 

The importance the first six 
years life the “personality and 


behavioral-building years” increases 
emphasis the citaticns the 
authors. The expanding role wo- 
men society, the disturbing fac- 
tors family security and stability, 
the uncertainty world conditions 
and the growing recognition the 
value school and communiy ser- 
vices supplement and extend indi- 
vidual and sccial opportunities for 
childhood point the provision 
earlier participation schools 
early childhcod education through 
the provision schools and 
kindergartens recognized part 
elementary education. 


Research child development 
family life and the improvement 
school programs which meet the 
needs young children. The year- 
will have great value those 
who are willing probe more deeply 
into the many resources which are 
revealed all interested the better 
understanding children. 


Margaret Hampel 


For Early Adolescents 
Waverly. Amelia Elizabeth Wald- 
en. William Morrow, $2.50. 

Waverly College, her mother’s 
school, chosen the school where 
Jane Townsend will cultivate the 
womanly traits. Jane 
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standing for other girls she herself 
“blossoms There are sur- 
prises. The story follows traditional 
pattern with the uncongenial room- 
mate, numerous dates, and two ser- 
ious boy-friends. Routine wording 
which amounts series cliches 
drops this book into the category 
Touchdown Twins. Philip Hark- 

ins. William Morrow, $2.50. 

This football from college 


mediocres. 


with Wes Gilman and 
Tom King the title-making touch- 
down twins. Football scholarships are 
hinted at—but the professional 
game something different. 
adulthood. season’s end when the 
two are not signed together, they 
are off Venezuela and the oil wells, 
fully adult couple good men. 
Football jargon typical such 
sports stories. football fiction this 
even better than Tunis’ All 


How Man Discovered His Body. 
Sarah Riedman. Illustrated 
Frances Wells. Young World 
Books. New York. $2.25. 

Here book that will make 
the study physiology meaningful 
and dynamic. After beginning with 
the beliefs ancient Greeks, and 
extending through thousand years 
darkness” regarding scientific pro- 
gress understanding the human 
body, the author takes her readers 


adventuring with giants science. 
The narrative style, coupled with un- 
usual illustrations, should make this 
book fascinating youthful read- 
Plants. Herbert Zim. Harcourt, 

Brace, $3.50. 

Written and illustrated pro- 
fessional botanists, this volume 
more than technical study plants 
and shrubs. is, addition, book 
that tells how collect, mount, and 
display the unusual specimens the 
botanical hobbyist. book which 
will particularly delight junior and 
senior high school students who are 
just beginning interest 


Beacon Cottage Mystery. Alan 
Langton. Mill Co., $2.50. 
This mystery story for boys and 

girls has all the trappings Eng- 

lish novel. the dark, oak- 
beamed, stone-flagged country inn. 

There the lady the local manor, 

gracing the garden party. There are 

the reluctant students cramming 

Latin with the vicar. There are even 

the rugged cliffs and the windswept 

downs, say nothing the tide- 
lapped cave, where smugglers plied 
their nefarious trade two-hundred 
years ago. The legend Jolly Roger, 
the last the smugglers, furnishes 
the motif for the current mystery. 


natural sciences. 


The English author might have 


used the same amount space 
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give American readers some 
authentic into English life. 
But ask that him would 
measuring his product against 
standard too exacting for much 
the fiction produced for adolescents 
American writers. 


Mr. Langton does create, how- 
ever, one character who comes truly 
alive Silas Stone, with his ancient 
open car and brightly painted trailer, 
his pink shirt, his pipe with its 
steady column smoke 

hite, smart bulldog, 


Wilson, Biography for 
Young People. Alden Hatch. 
Holt, $3.00. 

From childhood Georgia 
during the Civil War, the widening 
pattern Wilson’s life given 
shifts from the Southern scene 
the national and the international. 
Although the book has many de- 
lightful and informal incidents 
which make the man come alive, 
not possible nor, indeed, desirable 
reduce man Wilson’s thinking 
words one syllable. The photo- 
graphic illustrations add the in- 
terest. Requires senior high school 
reading ability. 


For the Middle Grades 
The Golden Flash. May McNeer. 
Illustrated Lynd Ward. Vik- 
ing, $3.00. 
The Golden Flash was one 


the first steam fire engines, and was 
owned volunteer fire company 
New York City. After being 
service two weeks disappeared, and 
trace was ever found. Now 
comes this story the Golden Flash’s 
adventures trip across the con- 
tinent, sharing experiences with pio- 
neers, circus troupes, and gold miners. 
End papers and pictures for the be- 
ginning each chapter are vivid 
color and are befitting the topics il- 
lustrated. Plenty action and sus- 
make this story interest 
intermediate and upper grades. 


The Song Robin Hood. Selected 
and edited Anne Malcomsion. 
Music arranged Grace Cast- 
agnetta. Designed and illustrat- 
Virginia Lee Burton. 
Houghton-Mifflin, $5.00. 

This book fine example 
perfect coordination between editor, 
arranger, and designer. The text 
modernized version the old bal- 
lads Robin Hood. The music 
the old ballads has been set mod- 
notation Grace Castagnetta. 
Virginia Lee Burton has made beauti- 
ful drawings for each page, 
fully interpreting the text. The min- 
ute details the small figures depict 
progressively the action the ballad. 
The letters each verse are 
reminiscent old illuminated manu- 
Many full page black-and- 
white illustrations. genuine addi- 
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tion folklore literature and de- 


The Other Side Green Hills. 
John Keir Cross. Illustrated 
Jacques. Coward- 
McCann. 

Five English children ranging 
from eight thirteen spend 
Christmas holiday old house 
the country. They meet the chara- 
cters who live the Other Side 
the House and the Hills, and be- 
come involved some srange events. 
times the story seems forced. 
Again has some well-written, satis- 
fying portions. The mixture 
strangeness and obscurity attempts 
convey may appeal some youth- 
ful readers, but doubtful 
will universally loved children. 

The Quaint and Curious Quest 
Longfoot the Sha 
King’s Son. Catherine Bester- 
man. 

With illustration Warren 

Chapell. Bobbs-Merrill, $2.00. 

The quest Johnny Longfoot 
for the Seven League Boots, hidden 
coral island beyond high snow- 
covered mountains and across foamy 


seas, indeed quaint and curious. 


The author, Polish escapee the 
United States who interested 
cats, has intertwined old folk tale 
into this full length book with in- 
terpreting pictures Warren 


Chapell. With the humorous flavor 
tale loving boys and girls. 


Treasure Was Their Quest. William 
Bunce. Illustrated Louis 
Glanzmann. Harcourt, Brace, 
$2.25. 
Few boys and girls 

the age range from not 

enjoy mystery and treasure hunt. 

The efforts Willie and Ham get 

their project under way, the 

search for the money hidden 

Ghost-Face House, are real life ex- 

citement for the early teen-agers. 

The black and white sketches 

Glanzann enhance the eerie at- 

mosphere the story, and make even 

more real the clammy adventures 

For Young Children 

Big Susan. Story and pactures 
abeth Orton Jones. Macmillan, 
$2.00. 

This endearing story for little 


the quest. 


girls exciting tale Mr. and 
Doll and their large family. 
The author’s imagination 
memories her own childhood have 
woven fantasy doll life that re- 
veals real understanding child- 
hood. The miracle which takes place 
when all the dolls come alive and 
can speak told the author’s 
pleasing style and her inimitable 
pictures. 
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What Animal It? Anna Pistor- 
ius. Wilcox and Follett, $1.00. 
Children the primary grades 

will delighted with this book 

which contains fullcolor pictures 
twenty-six animals from all over the 
world. Accompanying each picture 
brief, descriptive paragraph and 

question directed the reader. If, 

after studying the picture and read- 

ing the simple paragraph, the child 
cannot identify the animal, may 
turn the last page the book 

find the answer. 


Hoppity. Miriam Mason. Illu- 
strated Kurt Wiese. Macmil- 
lan Company, $1.50. 

The little goat who wanted 
taste everything the world has the 
adventures that can only come 
tale Miriam Mason. Hoppity has 
the delightful whimsy all her ani- 
mal stories, and, coupled with Kurt 
Wiese’s illustrations, makes fasci- 
nating combination. The end the 
story finds him wiser, sadder little 
goat, but, also, hero! 
Read-to-Me Storybook. Compiled 

Child study Association 

America. Illustrated Lois 


Lenski. Thomas Crowell Co., 

$2.00. 

Thirty short stories and eleven 
poems were chosen for this collection 
members the Children’s Book 
Committee the Child Study As- 


sociation. All the selections are in- 
tended for reading children pre- 
school age. The content the stories 
and poems related the child’s 
world. Many the selections use 
words that have excellent sound ef- 
fects and are particularly effective 
for oral reading. Humorous drawings 
black and white illustrate the 
stories and poems, 


Back Time for Supper. Dori 
Furth, Pictures Lisl Weil. 
David McKay, $2.50. 

The two first loves most 
children, asking questions and eating 
goodies, are the key the little tale 
Francis and Peggy. Their trip from 
New York San Francisco—and 
back time for supper—would 
credit all magic carpet predeces- 
sors story land. flying taxi cab, 
angelic hurricane, and hospitable 
mountain eagle, are only few 
the conspirators which make this 
cross-country trip rousing success. 
Children who can read third 
grade level independently will enjoy 
this book for themselves, while the 
nursery-kindergarten folk will find 
just the story listen while 
they drift back enchantment. 

Chanticleer. Roger Duvoism. 
Grossett and Dunlap, $.50. 
This the story the vain 

and bold Chanticleer, whose boasts 

that alone controlled the shining 
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the sun, brought dire consequences. 
Tic-toc, the clock, and 
enemy, the owl, connive 
inform the Sun the damage 
his reputation. And wrathful sun 
refuses shine again. There are 
minutes stark horror, when help- 
and birds starve for 
want care because farm knows 


less animals 


days; when trees and plants freeze 
and die for want sun and warmth 
and moisture; and when even the 
sturdiest migrate land favored 
the Sun. But the Sun himself 
terrified the tragedy 
wrought and seeks make amends 
once views the calamity. Chanti- 
cleer written for the older nursery 
and beginning primary reader, for 


The Romney Gay Big Picture Book. 
Romney Gay. Grossett and 
Dunlap, $1.00. 

This artistic collection 
delightfully pictures 
children play. The simple little 
verses that accompany the illustra- 
tions are vivid and colorful the 
pictures themselves. Romney Gay 
has selected the simple but important 
joys the very young her sub- 
jects; the visit the wold straw- 
berry patch, the gold the dande- 
lion, the newness baby sister. The 


realistic 


pictures are large, clear, and warmly 
human. They combine form book 
delightful look and musical 
read aloud, with audience the 


Mr. Doodle. Sally Scott. 
trated Beth Krush. Harcourt, 
$1.75. 

Mr. Doodle, cocker pup, 
scolded for his naughtiness but 
never praised for his attempts 
the right thing. wants very much 
loved, but not until eight- 
year-old Peter takes him that 
learns through praise what really 
ought do. The shift from Mr. 
Doodle Prince name seems 
dubious reward, but the cocker does 
become part family. The big 
type and simplicity text will make 
the book useful although one regrets 
the over-concentration the 
theme which might have been more 
skill-fully integrated. 


One the Engine. Esther 


Meeks. Ernie 


King. Wilcox and Follett, $1.00. 
Children have universal inter- 
est trains. Therefore, this book 
with its interesting text, its full- 
color pictures, and its simple style 
will welcomed children every- 


where. 
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NEW YORK 


Kittel’s 


Manuscript Book 
Manuscript Book 
Manuscript Book 
—Manuscript Cursive 

What and How Plan Book 
Cursive Book 

Cursive Book 

Cursive Book 

—Manuscript Cursive 

What and How Plan Book 
Cursive Book 

Cursive Book 

Cursive Book 

Cursive Book 

Cursive Book 


What and How Plan Book 


Reading 


LEARNING READ 
Nita BANTON SMITH 
For GRADES 1-3 


Accompanied Teachers’ Guides and skill-development books 
that insure reading and study skills effective all areas 


1947 Editions 


THE Roap 
BANTON SMITH AND STEPHEN BAYNE 
for grades and 


reading program for the intermediate grades that promotes 
growth reading and through reading. 


SILVER BURDETT COMPANY 


East 17th St. 221 East St. 
CHICAGO SAN FRANCISCO 


FRONTIERS OLD AND NEw 


709 Mission St. Browder St. 


DALLAS 


Penmanship 


experienced penmanship teacher 
and supervisor presents simplified man- 
uscript and cursive alphabets which 
give the child rapid writing tool 
keep pace with his thinking. 
follow teaching methods are outlined 
teachers’ plan books. addition, in- 
structions addressed the pupil are 
printed the Retrace Build Work 
Sheets which for his daily les- 
sons, modern teaching program leads 
the child through 
period mastery writing skills. 


American Book Company 


> 
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Stoddard, Bailey, and Lewis 


First Steps English 
Textbook Workbook form 
Grade 


English Grade 
English Grade 
English Grade 
English Grade 
English Grade 
English Grade 


Workbooks for 
each Grade 


Language skills are taught communi- 
cation tools that pupils can use their 
everyday activities. All phases English 
are taught thoroughly: usage, grammar, 
capitalization, punctuation, enjoyment 
literature, social arts, vocabulary devel- 
opment, and use reference books. The 
series planned maintain skills. Lan- 
guage concepts taught any year are rede- 
veloped and expanded succeeding years. 


gradual program language readiness 
developed the earlier books; taking 
some the easier steps earlier and distributing 
the development cumulatively over the years, 
the authors reduce the learning load the 
upper grades. Although this series provides 
integrated English program for the elemen- 
tary grades, any one book may used inde- 
pendently the series. Workbooks parallel the 
development subject matter each text- 
book. Each workbook complete textbook 
itself and may used independently. 


American Book Company 
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Supplementary Readers 


CORE-VOCABULARY READERS 
Huser, GATES 


Stories built the words most frequently appearing the most commonly 
used basal readers today’s schools. Grades 1-3. 


GATES UNIT READERS 


Supplementary readers from primer level third-reader level. 
low priced. 


LIVING LITERATURE 
Edited and Bonp 


The classics great literature yesterday and today that are the heritage 
every child. Grades 3-6. 


AVIATION READERS 


Systematic knowledge the fundamentals aviation elementary-school 
level. Grades 1-6. 


SPORTS SERIES 


and 
Reading for fun while learning develop fair play, good sportsmanship and 
other desirable social attitudes. Grades and 
ELEMENTARY SOCIAL STUDIES 
CHARTERS, CLARK 
Lively stories, original songs, interesting and educative activities for teaching 
children primary grades how live democratic society. Grades and 
THE MACMILLAN COMPANY 
} 
New York Boston Chicago Dallas 
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Reading for Interest, 


Revised 
PAUL WITTY AND OTHERS 


SUPERIOR basal reading 
Grades One through Six, with new reading 
readiness book, new pre-primer, and texts 
for the first three grades now revised keep 
abreast new research reading and 
child development. 


This series insures maximum reading success 
through superior literary quality, sound 


readiness program for each grade, and con- 
trolled vocabulary. 


The Language and 
Mental Development 
Children 


WATTS 


HIS study, written the result ex- 
tensive research into the mental growth 
children. Based the belief that ALL child- 
ren follow the same orderly sequence de- 
velopment, this fresh, stimulating discussion 
the language children indicates the principal 
stages language development. 


HEATH AND COMPANY 


Boston New York Chicago Atlanta San Francisco Dallas London 
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